Resources for teaching about the Holocaust

History Is Central Book Circle discussion – Schweber, Making Sense of the Holocaust 

February 28, 2007

From the U.S. Holocaust Memorial Museum

Teaching About the Holocaust: A Resource Book for Educators 

Contains discussion of incorporating the topic into various types of social studies and literature courses; principles to use in teaching the subject; an overview of the history and chronology of the Holocaust; and a useful annotated bibliography and videography. 

http://www.ushmm.org/education/foreducators/teachabo/teaching_holcaust.pdf
Online workshop: Teaching About the Holocaust provides video segments from a workshop conducted by U.S. Holocaust Memorial Museum educator in 2001. It uses the guidelines in the above resource book, as well as segments of personal testimony, a guest lecture, and sample lessons.

http://www.ushmm.org/education/foreducators/guidelines/
Exemplary Lessons Initiative: Five detailed lesson plans selected by the museum as exemplary models. 

http://www.ushmm.org/education/foreducators/prodev/beli/2003/
Online Holocaust Encyclopedia contains articles, film, photographs, individual histories, survivor testimony, chronologies, maps, artifacts, music and links

http://www.ushmm.org/education/foreducators/
Resistance During the Holocaust : a 50-page booklet discussing resistance in the ghettos, in Nazi camps, partisan activities in Europe, spiritual resistance, and resistance in Nazi Germany

http://www.ushmm.org/education/foreducators/resource/resistance.pdf
Identification Cards: set of 37 out of the 600 cards used at the museum to help personalize the history for visitors; each describes an individual and their experiences during the 1930s, during the war years, and their fate. Most of the cards in this set are about people who were children when the Nazis came to power.

http://www.ushmm.org/education/foreducators/resource/idcards.pdf
Or see “Personal Histories,” a thematic arrangements of dozens of testimony excerpts and identification cards:

http://www.ushmm.org/museum/exhibit/online/phistories/
From other sources:
Facing History and Ourselves project:

Lessons and units (some freely available, others restricted):

http://www.facinghistory.org/campus/reslib.nsf/NewbieLU?OpenForm
Echoes and Reflections: A Multimedia Curriculum on the Holocaust from the Anti-Defamation League, the Shoah Foundation, and Yad Vashem

http://www.echoesandreflections.org
Multimedia Learning Center at the Museum of Tolerance (Simon Wiesenthal Center, Los Angeles): Comprehensive text, thousands of photos, virtual exhibits, etc:

http://motlc.wiesenthal.com/site/pp.asp?c=gvKVLcMVIuG&b=358201
Fortunoff Video Archive for Holocaust Testimonies at Yale University:

http://www.library.yale.edu/testimonies/
Thomas Dodd Research Center at University of Connecticut, curriculum guide on Nuremberg Trials:

http://www.lib.uconn.edu/online/research/speclib/ASC/Nuremberg/introduction.htm
Teaching Tolerance, including “One Survivor Remembers” teaching kit:

http://www.tolerance.org
Connecticut Department of Education, Holocaust Resource Guide

Paper Clips (Miramax, 2004); also see the book, Six Million Paper Clips: The Making of a Children’s Holocaust Memorial by Peter Schroeder (2004)
Peter Novick, The Holocaust in American Life 
Samuel Totten et al., Teaching About the Holocaust: Essays by College and University Teachers
History Is Central – www.historyiscentral.org - 832-1438
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	Romana Strochlitz Primus

	The Strochlitz Foundation

	Address:
475 Broad Street

New London, CT 06320

	

	Phone: 860-443-8989
	 

	Fax: 860-442-4344
	E-mail: Rprimus@alumni.brown.edu


	


	Joanne Weiner Rudof

	Fortunoff Video Archive for Holocaust Testimonies

	Address:
P.O. Box 208240 - Sterling Memorial Library

Yale University

New Haven, CT 06520-8240

	

	Phone: 203-432-1879
	 

	Fax: 
	E-mail: fortunoff.archive@yale.edu

	Web Site: http://www.library.yale.edu/testimonies


	


	Agnes Vertes

	Holocaust Child Survivors of Connecticut

	Address:
20 Tubbs Spring Court

Weston, CT 06883

	

	Phone: 203-226-3092
	 

	Fax: 203-222-1299
	E-mail: amvertes@optonline.net


Marji Lipshez-Shapiro, associate director of the Connecticut Office of the Anti-Defamation League, said that Echoes and Reflections

Notes on Schweber (2004)

1994 episode at an Oakland high school, where students went to see Schindler’s List and misbehaved

opportunity for moral education, but lessons are not self-evident  to contemporary teenagers

historical mastery and moral dimensions

unique-universal debates; should it be taught as unique, or in comparison with other events?

Mr. Jefferson’s fact race

Covered impressive amount of information in three-week period, including lessons to be learned

Students learned the information, but also continued personal assumptions (Elizabeth Miranda’s about Jews as Christ-killers)

Argues that lecture occluded contingency of history and impact of individual decisions; history as destiny, as one thing after another

Ended unit with Am soldiers liberating the camps, presenting the US as heroic; Am’s finest hour (17)

Mr. Zeeman: facing ourselves but not history
Dedicated to FHAO curriculum as antiracism and anti-bias curriculum

Establish classroom as comfort zone, lots of personal anecdotes

1. building community, storytelling

2. Concept of identity; student “identity projects” – understanding others’ pain

3. Case study of Holocaust

4. Real-life heroes and community-service requirement

talked about “the Holocaust” without really having studied it in any specificity

Pool Day meant to have students reflect on societal expectations for body image

Students had trouble answering basic questions about the Holocaust; took away moral concepts (fight prejudice, everyone is individual) rather than informational

Focus on individual choices obscured larger forces of history (53)

Did succeed in teaching the “lessons” that people think students will gain from in-depth examination of the history of the Holocaust (59)

Ms. Bess: Simulating Survival
In-depth knowledge and empathy

Distanced herself as a teacher from her students in order to make simulation effective

Problems with simulation: making it a game, making students think they have actually experienced what victims experienced. But potential to gain a greater understanding

Ms. Bess did the simulation in order to get students to take the subject more seriously, be more humble about what they would have done

Elective course on WWII

Homework: historical generalizations on one side, student expression about the reading on the other

Use of first person – “we Jews”; connect students’ real lives (religious or not) to their roles; this particular choice may have been misleading in terms of how religious actual German Jews were

Balanced individual stories with collective experiences

“Not a game,” but putting reality of the Holocaust “into our lives” (80)

momentum of simulation didn’t allow for discussion of some complexities, such as Jewish police; needed more debriefing of moral dimensions of decisions, like helping others to survive (96)

student like James took it lightly after his character died, but most were emotionally engaged, and were humbled by the experience, as Bess had hoped

important that students identified with Jews, saw them as normal people rather than as victims; but obscured history of anti-Semitism; students didn’t know why Jews were targeted by Nazi regime (103)

moral dilemmas with real consequences; grandiose enough to create its own emotional reality, like good theatre and fiction (107)

Mr. Dennis’ show
Spontaneous dramatizations, singing, vaudeville act enlivening history for students; master lecturer

“Degenerate Art Exhibit” showing artist and featuring voices of Holocaust victims; Anne Frank reenactment

ends with rescuers – teachers’ goal is to get students to be rescuers in their own lives

Discussion of whether Jewish suffering should be singled out in the Holocaust; student Gordy (Hungarian background) believes it is because Jews have funding for museums, videos, etc., other groups simply didn’t. 

Focus on drama: dramatic moments in high relief, rarely paused for student reflection

Students could not identified why Jews were singled out for persecution

Like good theatre, the unit engaged the students; unclear whether good theatre works as education

Conclusion
Lessons of the Holocaust thought to be straightforward and embodied in any pedagogical approach, are not

Difficult to mandate morality

Moral geography of Holocaust education:

1. Emplotment: what is the plot or story line? Conclude with triumph of rescue, focus on universality vs. particularity

2. Image of the historical actors: are they seen as individuals or as a collective entity, embraced or distanced, use first-hand testimony or seen from outside. How are perpetrators, bystanders, collaborators, rescuers seen? 

3. History based on contingency and individual actions or seen as inevitable?

Need time for students to discuss the lessons they draw; should not let the illusion of moral consensus around the Holocaust dampen our debates over it (159)

Finding right balance between all the different polarities is difficult; some instances it is better to tip in one direction (toward individualizing rather than collectivizing)

Mr. Zee’s students most likely to consider themselves moral agents

Ms. Bess’s students most likely to have empathy with Jews and take the Holocaust seriously; had the deepest and most intimate knowledge of the Holocaust, but lost strong sense of community in the classroom, and may not have come closer to identifying with rescuers rather than victimizers

Mr. Dennis may have provided the most balanced experience: strong sense of community, historical information, caring, trusted teacher

CT DOE developed Holocaust Resource Guide in 1997

Legislation passed in 1998 to encourage boards of ed to include Holocaust education and awareness, but is not mandated

Holocaust not explicitly addressed in the state Social Studies Curriculum Framework; is addressed in Content Standard 1 for grades 9-12 (use collaborative skills to elaborate on concepts; example: research teams to share their findings on the causes of the Holocaust)

